THE INFLUENCE OF SCHOOLING
depend upon schooling, or only upon such schooling as
inevitably comes to every child. Now towards the age of
14 it becomes increasingly difficult to make questions which
are confined to such material and are hard enough to
extend the cleverer children* They could do more difficult
thinking, perhaps, but examples of such are always placed
in some province of reasoning where particular knowledge
is also necessary, such as mathematics, economics, or
engineering. Perhaps the curve turns at 16 just because
it is impossible to make tests which both are hard enough
to extend the older cleverer subjects and also are confined
to common knowledge for their materials.
There is, however, another type of test which gets over
the difficulty of community of knowledge in another way,
namely, by giving a lesson, as it were, on the subject and
then testing. Such, for example, is the cipher test in the
Terman-Binet series, where a standardized lesson is given
on the cipher, and then the pupil is examined as to his
ability to use it. Such, too, is the Hindustani Test,I in
which a method of identifying the words is taught, and
then a test which can be worked in the same way is applied.
It seems possible that tests of this sort might push the
" limiting " age up past 16.   In the case of the Hindustani
Test the average marks obtained by elementary school
children in Northumberland who weze neither retarded nor -
accelerated in school were as follows:

Age
10*
11*
12*
13*
Marks, per cent.
16
27
39
64
These marks show no signs of reaching a limit at 14 (as
the American Army Tests did) nor even at 16. The slight
curvature of the graph is against the idea of any limit
being even near at hand. There is, perhaps, some possible
* See page 18&
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